The purpose of this study is to analyze factors contributing to errors made in learning English as a target language (TL). Employing a case study research, the participant was interviewed for approximately 30 minutes about daily activities and experiences in learning English. This research focuses in analysing the participant"s use of third singular pronoun in simple present tense. The findings revealed that errors made by TL learners are mainly influenced by some factors related to their TL"s and native language"s (NL) knowledge, systems and rules. These factors are coexisted and interconnected in TL learners" minds. This is against Robert Lado"s argument which mentioned that learner made errors in TL learning because of the interference from NL. The study provides pedagogical implications that TL teachers should perceive errors made by the learners as a sign of language learning and development; therefore they should not be discouraged to learn. Also, TL teachers should be aware of their very important roles to help, to guide and to lead the learners" progress in learning the TL. The future subsequent studies should consider of involving more sample size over a longer period of time as to obtain to a more generalized finding.
INTRODUCTION
Target language (TL) learning is often challenging for learners. This is because of the vast differences between their native language and the TL in terms of rules, forms and knowledge. Some learners find learning fun while others find it frustrating. Learners exert considerable effort to become competent speakers or even to emulate native speakers. For example, they strive for perfect pronunciation.
In their efforts to learn the TL, learners usually make errors. Some teachers strongly believe making mistakes is an important part of the learning process and that it enables learners to improve their TL skills. Other teachers perceive errors negatively as obstacles in learning, and therefore believe errors need to be eliminated. These teachers have limited tolerance with learners who make errors. Other teachers might ignore errors, or they simply do not know how to address them.
It is widely assumed that errors occur because of the interference of NL and the degree of difference between TL and NL.
It appears that learners transfer rules, forms and knowledge of NL to TL. For example, learners in Indonesia might believe that the rules, forms and knowledge of Bahasa Indonesia are similar to English. Some theorists consider errors as a learning process. It demonstrates the mind"s ability to adapt, transform and restructure NL and TL language systems to a new language system. These theorists also believe that errors are reflections of the learner"s efforts to comprehend the TL systems and knowledge. In other words, the errors are reflections of a new language system being constructed. This new system combines elements of both the NL and the TL. Therefore, it is strongly argued that TL learners make errors as efforts to construct a new language system which is somehow different from the system of NL and TL and not interference of NL to TL. This paper is intended to analyze factors contributing to errors made in learning English as a foreign language.
THEORETICAL FRAMEWORK
This theoretical framework will be divided into two sections. While the first section discusses the errors, types of errors and the reasons to make errors; the second discusses the theoretical approaches e.g. Contrastive Analysis (CA), Error Analysis (EA) and Interlanguage Analysis (IA).
The CA and EA have important role to explain the process of interference from NL to TL. Also the CA and EA, at some point, have significantly contributed to establish and emerge an integrated theory, that is, interlanguage theory (Mizuno, 1991 It seems that the errors occur because a learner has not yet fully understood and applied the system of TL (Ellis, Ibid) .
Source of errors
According to Ellis (2003) However, some theorists (Ellis, 1994; Ellis, 2003; Lightbown & Spada, 1993; Mizuno, 1991) considered errors as learners" (Ellis, 2003) . Moreover, CA also predicted the potential errors in TL produced by the learners (Lightbown & Spada, 1993 shared similarities as they focused on the errors production rather that internal process of errors.
Inter-language theory
In order to know and understand how and why the errors occurred internally, Larry Selinker (1972) proposed interlanguage theory. (Langacker, 1987& Newson, 2007 . Moreover, Cook (1988) believed that there are systematic and internal structures in human minds that make them able to construct, articulate and use the languages. In other words, the construction and use of language reflects the internal structure of human mind (Cook, 1993; Ellis, 2003; Lyons, 1977; Pienemann, 2003) .
In addition, it is argued that in the NL speakers" minds, they know subconsciously rather than consciously the knowledge of their own NL systems (Radford, 2004) .
In other words, this subconscious knowledge of language systems are "not learnt but already present in the mind" (Cook, 1988, p. 170 In other words, the new language system consists of some elements from NL and TL (Gass & Selinker, 2008 ) and some of the elements are not likely to have come from the NL and TL systems (White, 2003) .
Similarly, it is also argued that "the learners are not fully distorting the NL system but inventing a system of their own" (Cook, 2001, p.16 ) so in some ways the new system is still based on the NL systems (White, 2003) . This new language system is called as interlanguage (IL). The IL proposed by Selinker (as cited in Ellis, 2003) can be explained in this simple diagram below.
This diagram simply explains how the IL closely related to both NL and TL. Selinker (1972) suggested that, even though. IL is closely related to NL and TL, IL has its own independent system as a language. As an independent language system, it seems that, as (Nicholas, Lightbown, and Spada, 2001) or as a trialand-error nature (Mizuno, 1991) which the later also lead to the TL learners" progress. Mizuno further added that the process of TL acquisition is pretty similar to the NL acquisition (young learners) as a trial-and-error nature. There is thus no right or wrong about the interlanguage errors (Gass and Selinker, 2008) .
It is believed that TL learners employ various learning strategies to cope with their interlanguages errors (Coder, 1967& Ellis, 1994 . In other words, the different kinds of errors learners make, actually reflect different strategies of learning the TL. One of the strategies is omission. According to Ellis (1994 Ellis ( , 2003 omission is a way of simplifying the learning task by ignoring grammatical features that they are not ready to process.
Another thing, Skehan ( as cited in Han 2004 ) also found out that TL learners usually have natural tendency to emphasise on content, not on form. In addition, the omission was considered as an evidence of internal processing of the TL (Ellis, 2003) in order to construct their own language systems.
METHODS
This section presents the methods used in this study. It
gives all detailed information about the participant, language feature, materials, data collection, data analysis and interpretation (Gass & Mackey, 2005 Moreover, the reason to choose and use 3 rd singular pronoun in this research is that TL learners tend to omit -s, -ss or -es in the 3 rd singular verbs of simple present tense (Ellis, 2003) . For example, "she eat banana" without adding -s to the verb eat. Some theorists believed that omission of -s in the verb eat is a way to construct a new language system (Cook, 1993; Lightbown & Spada, 1993; Gass & Selinker, 2009 progress in learning the TL.
Therefore, when the learners make errors, it means that the TL learners are trying to figure out and comprehend the rules of TL.
